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Executive Summary

Background
In 2019-2020, Australia experienced catastrophic bushfires, which destroyed wildlife, bushland, homes, and lives. This 
project was developed in response to the impact of these bushfires and as a way for young children, aged 0-5 years, to 
make sense of the devastation they had experienced personally or via the media. There has been no prior research about 
young children’s learning, curriculum, or pedagogies for bushfire recovery. This project engaged children in emergent, 
collaborative, co-constructed, and creative learning experiences.

The ‘bushfire project’ aimed to explore the nature of emergent curriculum and pedagogies, developed in collaboration 
with the children. It was intended that these experiences might enable children to represent their experiences and 
understandings of these bushfires in such a way that they could learn about and internalise the regenerative potential 
of the Australian bush, learn about the care for wildlife that they had witnessed being burned, and develop a greater 
understanding of planetary wellbeing.

The project asked the following question: 

How do young children respond to their experience of bushfire recovery and continue learning about planetary wellbeing?

Children engaged in a range of inquiry-based learning experiences where they explored questions such as, How do trees 
and plants recover? How do animals recover? How are complex interconnected ecosystems re-established? 

Project Description and Design
Environmental and sustainability education has increased dramatically in early childhood settings (Somerville & Williams, 
2015) and it is more widely recognized that it is through multimodality, embodied learning, and creative pedagogies that 
children understand their world/s. By attending to the different ways young children learn we can develop innovative 
pedagogies, new understandings, and creative pedagogies to develop greater awareness and commitment to planetary 
wellbeing. 

The project was designed in collaboration with the Centre Director, as co-leader, and the educators from each of the three 
age group rooms at Western Sydney University Early Learning Centre, Penrith, New South Wales. The project took place 
within the grounds of the early learning centre and the university grounds where children could observe the capacity of 
native plants and vegetation to withstand, and recover from, the impact of adverse conditions, for example, Eucalyptus 
trees re-sprouting with lignotubers.

Children engaged in a variety of arts-based experiences, including painting, drawing, storytelling, music and singing, craft, 
native garden creation, and play with Australian native wildlife toys. In response to children’s interests and to generate 
further stories and arts-based practice, educators provided children with images of plant regeneration and of healing and 
care for injured wildlife. Their creative responses, expressed in artwork, stories, and craft were compiled and analysed to 
gain insight into this learning. The educators documented the collaborative, emergent curriculum and pedagogies as part 
of their normal documentation practice as early childhood teachers.

Project leaders will curate a final exhibition of artworks and stories, creative outcomes and storybooks, which have been 
produced by the children and their educators, in response to their bushfire recovery learning as a way to share the project 
findings with families and other stakeholders. 
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Project Report
This report is written in the context of the catastrophic fires in the Australian summer of 2019/2020 believed to be the 
consequence of anthropogenic climate change and the urgent need for new research to identify the impact on young 
children. It is based on data collected over a three-year timeframe at an Early Years Learning Centre at Western Sydney 
University, which caters for children aged 0-5 years. In this report, we ask how we can begin to address the questions that 
arise for these children in their experience of these bushfires. 

Acknowledging Traditional Storylines of Country
This report begins from a position of hope. It traverses trauma and devastation, action and recovery, in the context of young 
children’s responses to the horrendous impact of the 2019-2020 Australian bushfires. It begins with hope because that is 
where the children led it. The traumatic events at this time gave rise to children’s creative expression and artistic catharsis, 
enabling a process of healing and sense-making, in order to create a ‘pedagogy of hope’.

We consider the way in which children’s creative responses function to enable them to make sense of their experiences. We 
offer our analysis as an example of working with and through the data, being led by it, and being confident in its capacity 
to open up possibilities for understanding children’s experiences and the power of creativity to elicit profound expressions 
of child-knowing and child meaning-making. The project asked questions such as, how do children respond to bushfire? 
How do they respond to seeing animals injured and burned? How does a pedagogy of hope help children make sense of 
such trauma? The project sought to ‘hear and see’ the voices of the children through an emergent approach to curriculum, 
exploring and being led by the children’s curiosities, interests, and concerns. 

We use a PowerPoint presentation as the starting point for our exploration of the research data that was generated from 
this project. It was developed by and presented on behalf of the Planetary Wellbeing and Human Learning Research 
program in the Centre for Educational research at Western Sydney University. The presentation provides a glimpse of our 
bushfire recovery project, which began at the Early Learning Centre in response to the devastating fires. The PowerPoint 
presentation acts as a catalyst for our thinking-through, and exploratory analysis, of children’s responses to the devastation 
and distress resulting from these bushfires. Visual data (artworks and photos of children in action) form the basis of the 
presentation and helps us to think about how the images, artworks, and moments might be understood and what we can 
learn from children’s creative expression.

Gundungurra storyline  
The presentation began by acknowledging the Aboriginal 
custodians of the land and their continuing connections to 
land, waters, and culture. This is integral to the practices of 
the Early Learning Centre and to the Bushfire Project. Our 
aim in this project was for the children who had experienced 
the trauma of bushfires, to have a sense of hope and agency 
especially in relation to Planetary wellbeing through the 
emergent curriculum and pedagogies that were developed in 
response to young children’s changing needs during this time. 

Taken several years after the fires, this image shows one of 
the sites of the worst fires, when substantial regeneration 
had taken place. The presentation shared the power of this 
regeneration as a starting point, as well as the important 
Gundungurra storyline, which depicts the formation of the 
Burragoorang Valley by Gurangatch, the rainbow serpent, and 
Mirragañ, the tiger quoll. 

In gun-yung-ga-lung the primordial dreamtime, two creator ancestors, Gurangatch, a rainbow serpent, and Mirragañ, a 
quoll, went on a journey from a point on the upper reaches of the Wollondilly River, with Mirragañ pursuing Gurangatch, 
until the chase ended at a waterhole named Joolundoo on the Upper Fish River. The distance covered by this serpentine 
movement and the pursuit extended some 169 kilometres. Gurangatch, not wholly a serpent, but part fish, and part reptile, 
camped in the shallows of an area known as Murraural, at the junction of the Wollondilly and Wingeecaribbee rivers. It was 
here, while he basked in the sun, that the fish-hunter, Mirragañ the quoll, glimpsed the light reflected from Gurangatch’s 
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eyes and endeavoured, unsuccessfully, to spear him. The quoll tried to force his prey back from the depths of the waterhole, 
where Gurangatch had sought refuge, by planting ever more bundles of nauseating slabs of millewa (Hickory|hickory bark) 
here and there in the various soaks and pools. Gurangatch, wise to the plan, burrowed his way out, tunnelling through the 
landscape, drawing the lagoon waters in his train, till he emerged on a high rocky ridge called thereafter Birrimbunnungalai, 
since it is rich in sprats, small oily fish, known as birrimbunnunnung (Gundungurra Aboriginal Heritage Association).

We include this traditional story, not only as a mark of respect to the land and people affected by the fires in this region, 
but also in recognition of the multiple stories that are layered upon each other to make up the experiences of many 
peoples, nations, and generations, that have written, and continue to write, Australian history, including the youngest 
generation of all, depicted here by young children’s artworks and in our writing. We see the ancient story of Gurangatch, 
which describes the formation of the land, its ‘planetary place’, underpinned by a new generation of children’s experienced 
stories, both of which are deeply connected to land, place, and planetary wellbeing; ancient stories overlayed by new 
stories of being and knowing.

The fires of 2019–2020
In the Australian summer of 2019-2020, catastrophic fires burnt 18.6 million hectares (186,000 square kilometres) of bush, 
destroyed over 5000 buildings (including 2779 homes), and killed at least 34 people. Another 4500 people died later of 
smoke inhalation. It is estimated that one billion animals were killed and it is possible that many endangered species will 
become extinct as a result. The extreme heat that caused such volatile conditions is a result of climate change, according 
to scientists, and brought an intensity not normally seen early in the season. By January it was reported that smoke 
had reached Chile and Argentina, meaning it had travelled 11,000 kilometres across the Pacific Ocean. Locally, in this 
Gundungarra land, the Gospers Mountain ‘mega fire’ burnt over 444,000 hectares of ancient Gondwana forest. 

It was amidst this fire, and many others raging across the state, that the Bushfire Project began, a creative arts-based 
project initiated by a young child’s trauma. 

Beginning with Lucas
The first child to arrive at the Centre during the fire season was 3 ½ year-old ‘Lucas’ (pseudonym). His mother explained 
to the Director that they had to evacuate from the South Coast of New South Wales (NSW) where fires were raging. They 
spent more than 12 hours driving through burning bushlands, being stopped repeatedly by the police, and waiting until the 
road ahead was cleared of flames and it was possible to progress to the next safe point. Lucas’ mother was worried that he 
might be traumatised by this experience and so the Director promised to keep ‘an extra close eye on him’. She asked Lucas 
what he wanted to do. Lucas wanted to draw.

Lucas’ drawing
Lucas’ drawing depicts a very small fire on a large white 
piece of paper. The strong red pencil shows the movement 
and intensity of flames and the chaotic nature of the blaze. 
In contemplating his drawing, it is possible to imagine 
that this representation, this tiny fire, which is contained 
by the boundaries of the page and captured as an image, 
helped Lucas to gain a sense of control. Through the act of 
drawing Lucas has been able to externalise the impact of 
the experience, showing the capacity to name this trauma. 
Creative expression is a powerful conduit for naming and 
facing difficult experiences, thoughts, and associated feelings. 
Creative expression through drawing provided Lucas with a 
way to manage the complexity and intensity of his experience 
to reduce it to something tangible and manageable. 
His artwork meant that he was able to turn the fire into 
something contained and small. By putting it on paper, 
the fire no longer resided within him but rather, it became 
something outside himself, separate, and no longer a threat. 

It did not take long before all the children wanted to take part 
in this opportunity for creative expression. This is Lucas’ drawing.. He said, ‘this is the fire I drove through’.
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All children invited to paint fires
Lucas’ drawing was the catalyst that led to all the children 
being invited to draw.  Some children had not been directly 
affected by the fires, like Lucas, however, they had been 
surrounded by fire in other ways. They experienced these fires 
through the media, news reports heard and seen at home; the 
dense smoke that settled across the land a daily reminder; 
the screech of sirens a familiar sound; and the conversations 
all around them meant that all the children at the Centre had 
experienced the fear and devastation at some level.

The children produced bushfire artworks using a range 
of media, such as paint, charcoal, and pencils. Each child 
provided a sentence of explanation for their artwork.

These paintings, and the many others that were created 
by the children, portray the different ways the fires were 
experienced by each child. Some, like Robyn’s, seem to 
capture the chaos of the flames and being surrounded by 
thick, grey smoke. Her artwork shows houses engulfed by 
grey lines of smoke and by red lines of flames. In the middle 
of the page the red of the flames is deep and intense, 
showing strong, definite brushstrokes thick with paint. Grey 
strokes of smoke intermingle with the flames, smudging 
and blurring in a whirlwind-like inferno, mixing to form 
new colours and communicating a turmoil of movement. 
The brushstrokes then lose some definition as they move 
further from the heat of the blaze, becoming patchy and 
less intense, the distancing offering hope and a move 
towards safety.

Kerry’s painting shows a bird’s-eye, aerial view of her scene, 
where the fire seems confined to a corner of the page and 
surrounding one large brushstroke of grey. The page is 
almost dominated by the grey of houses and road, and the 
untouched white of the rest of the page. The fire, houses, 
and road are separate, the red flames not touching the 
grey houses or road. Again, the edges of the page offer 
some containment of the fire, and the very act of painting 
is the catalyst for change. The line of the road paints a clear 
pathway to the sea; a road without flames that leads to the 
safety of the water. 

These bushfires wreaked havoc on land and property but 
they also devastated wildlife and this was particularly 
significant for the children, as Rosie’s painting 
demonstrates. Her artwork depicts a koala that dominates 
the page, painted entirely with red paint swirling on the 
koala’s body, burning with fire on it, and shrouded by thick 
strokes of grey smoke. Once again, however, there seems 
to be hope. Despite the understanding that this koala will 
not survive, Rosie’s description provides the koala with the 
hope of going to heaven. 

The children’s interest in wildlife translated into creating 
an animal hospital where they could care for injured 
wild creatures. 

Kerry: The red spots are the fires but the grey ones are the homes. The 
long line is the road to the sea

Robyn: The black went round and the red is very hot

Rosie: The koala’s fur with fire on it this is the koalas will go to heaven. 
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Animal hospital – koalas
The teachers at the Early Learning Centre helped the 
children explore their interest in the injured wildlife by 
providing materials and resources and opportunities to 
discuss and build knowledge. The photos show some of the 
ways the teachers provided different avenues for children 
to develop their interest and extend their knowledge, 
for example, through painting and group discussion. 
The children’s artworks and thoughts are compiled and 
displayed by the educators, an acknowledgement of their 
creativity and its ability to change the world, as well as the 
early childhood centre. 

The desire to help animals impacted by fire is another 
example of creating a sense of hope. The children 
demonstrate this and their knowledge of koalas through 
group discussion: ‘they eat leaves’, ‘they climb trees’, 
‘they drink water’, ‘there are some in the zoo’, and ‘the 
mum’s look after the babies on their backs’. The children 
were asked, What can we do to help koalas affected by 
bushfires? Their responses included: ‘put a Band-Aid on 
them’, ‘give them water’, and ‘give them food’.

Slide 10: Animal hospital – kangaroos
A similar interest in caring for injured kangaroos and 
responding to what they had seen locally and, in the media, 
meant that children bandaged toy kangaroos and their 
joeys and ‘looked after’ them around the Centre. 
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Rainforest
In the next stage of the project, the focus was on 
regeneration, in particular, on young children’s learning 
about the meaning and significance of rainforest. This slide 
shows the images that were presented to the children, who 
described what they saw, identifying features such as the 
colours and the waterfall. 

Animal clinic & Building a wombat house
This project started with children’s experiences; it moved to their creative expressions; and it moved again, this time into 
action and role-play. These photos depict children taking action, working through and making sense of their experiences. 
Their interest in wildlife and the desire to care for those burned in the fires led the children to creating a hospital for the 
animals, where they listened to their heartbeat, wrapped them carefully in blankets, and placed them in baskets to sleep 
and recover. Some children dressed in doctor’s clothes and many spent large amounts of time engaged in this ‘play’. The 
animal hospital became a space of hope for these animals and the children were able to be part of the solution. In this 
way, the devastation of the fires was soon superseded by the hopeful actions of recovery for the kangaroos, koalas, and 
wombats. 

Children were also seen building a special enclosure with wooden blocks for the wombats, yet another example of action 
from hope, purposeful problem-solving and collaboration in response to their learning and experiences.
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Making rainforests
The children applied what they knew of rainforests to the 
creation of this ‘rainforest’. They used patty pans, sticks, 
leaves and dirt from the garden, and they cut out pictures 
of animals that might be found in a rainforest. 

Once again, creative expression was used as a tool for 
children to communicate their understanding and ideas. 
These practices sit alongside the group discussions, 
facilitated by the teacher, where children voice what they 
know about rainforests, listen to what other children know, 
and develop new knowledge.

Rainforest brainstorm
The children’s knowledge about rainforests was recorded on a large sheet of cardboard, with children’s names attached 
to the individual comments, acknowledging each child’s contribution. In a Group Time discussion, children talked about 
rainforests and why trees are important. Their responses included, ‘they can grow seeds’, ‘they can breathe’, ‘they help us 
sing’, ‘make us breathe’, ‘they make shade’, ‘no trees, no breathing’, ‘monkeys in the trees’, ‘we need trees to grow Earth’, 
‘leaves’, ‘they have leaves’, ‘tigers in trees’, ‘they have trees’, ‘has rain’, ‘to block the rain’, ‘they have hearts’, and ‘we have 
hearts too’.

The paintings of fires at the start of the project included an element of hope. For example, they included a road to the sea and 
safety, and they had burned koalas going to heaven. The rainforest part of this project yielded similar expressions of hope. There 
was hope in the greens and the water of rainforests and the children described features that all point to life, such as having trees 
to help us breathe and being home to many animals. They also said rainforests make us sing and they have a heart. These are all 
elements that denote life and hope: trees, hearts, breath, home, and singing.

Children’s voices – What animals can you see?
Building on their love of animals, this slide depicts one of the 
educators reading a rainforest book to the children, who are 
sitting on the floor, facing her, their attention on the book. 
They are pointing to the pictures and their responses about 
what they could see were recorded: ‘anaconda’, ‘fly’ (the child 
does arm actions and points to the butterfly), ‘butterfly, blue 
and black’, ‘toucan, I see toucans at my zoo’, ‘tiger… rarrrr’, 
‘I have a panther at my house, black and white’, and ‘Rarrrrr’. 

The children connect their new knowledge with what they 
already know and what they have experienced elsewhere, 
such as home, demonstrating their capacity to make sense of 
their world and connect across contexts. Using the children’s 
voices and interests and experiences is a powerful tool and this project focused on these strategies in order to see how children 
make sense of their world/s and experiences as young people who are capable of understanding their place in the world and 
everything that occurs in it.
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Walking in the jungle
The rainforest became a jungle next and the children went 
on an imaginary walk in the jungle as they listened to a 
jungle song. An educator documented the following: 

Today we took a step further in building upon our rainforest 
project through going on a walk in the jungle while listening 
to the song, ‘Walking in the Jungle’ by Super Simple 
Learning. We all started to walk around the room following 
along with the directions of the song, firstly walking and 
then took 4 steps and 4 steps more before we stopped and 
heard a strange sound. We all held our hands up to our ears 
to listen to the sound and to try and work out what animal 
could be making that sound, David shouted out “a frog” then Carlos and Sarah both shouted out “frog” and Carlos said, 
“ribbet, ribbet”. We decided that we aren’t afraid of frogs so we kept going on our walk. 

In this example the children move creatively to music, expressing themselves through movement and role-play, reacting 
with their bodies to what animals they encounter as they walk through the jungle. The song takes children on a journey 
through the jungle, hearing a range of animal sounds and, ultimately, deciding that they do not need to be afraid. A 
message of hope and recovery, no fear.

An emergent curriculum and pedagogy of hope
The bushfire project began with a small child’s traumatic 
experience of driving through fires for 12 hours, arriving at 
the Early Learning Centre deeply traumatized, and asking 
for drawing materials. This scenario initiated an arts-based 
project in which young children could paint and story their 
experiences and begin the process of recovery. Over a long 
period of time, the children grew their understanding and 
learned about the magic of regeneration of the Australian 
Eucalypts, which form the majority of the bushlands that 
were burnt. They learnt about habitat and caring for injured 
wildlife. They went on jungle walks and listened to the animals. 
They learned about how they can grow their own plants and 
nurture them and they learned about the significance of the 
Australian rainforest. Their emergent learning was supported 
and facilitated by a creative arts-based approach, offering 
opportunities to express their thoughts and knowledge and 
making sense of the world.

Hope in regeneration

Finally, we return to the key question about how to develop 
an emergent curriculum and pedagogy of hope with young 
children in response to their desires, interests, and ideas 
in relation to their experience of catastrophic bushfires as 
well as their learning about regeneration, recovery, and the 
significance of Australian rainforests. The image included here 
captures the remarkable regeneration of Australian eucalypts, 
taken at the site where this presentation began. It shows an 
ancient Ironbark tree with its entire trunk burned black from 
the fire yet growing bright, new, blue-green leaves all the way 
up its charred trunk.
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Educator’s documentation of their activities in 
developing a curriculum and pedagogy of hope
The Rainforest Project – with our 0-3 Boori room 
By Dannielle Azzopardi, Monique Francis, Jade Casserly, Leila Oztopcu, Sabina Lohrey 
Numbers in brackets refer to Outcomes from the Early Years Learning Framework (EYLF). 

Introducing the Rainforest
As a starting point to this project, we thought we would 
introduce the idea of the rainforest through a group time and 
a story. This is a beneficial way for children to be introduced 
to new topics and engage in meaningful conversations with 
educators and peers.

We started the group time by introducing the story ‘Who 
are you? In the rainforest’ and showing the cover of the book 
to the children and discussing what we could see. As the 
children studied the cover, some of the older children shared 
what they found. Christian excitedly said, “giraffe” and 
Declan exclaimed, with such enthusiasm and a very deep 
voice, “crocodile”. As the children respond verbally to what 
they can see, they are demonstrating their increasing ability 
to engage in enjoyable interactions and contribute their 
ideas in small group discussions (EYLF 5.1.1, 5.1.3, 5.1.5)

As we read the story, we were introduced to lots of different 
animals that could be found in the rainforest. As each new 
animal was presented on the page, we spent some time 
discussing as a group who was this animal, what noises they 
may make and how they would move around. This allowed 
for the children to interact verbally and non-verbally with the 
group and created some great conversations.

This was evident when Scarlet saw the tiger and yelled, “ROAR!!!” which then turned all our children into tigers as they 
brought their hands near their own faces to create claws and all began to “ROAR” EVERYWHERE (5.1.1)! Another example 
is when Christian found the orangutan on the page with a baby orangutan on its back and he shared, “monkey, he is so 
funny on his daddy”. These examples show that the children were engrossed during the story and also wanting to respond 
verbally to what they could see (5.1.3), demonstrating their ability to engage with texts and gain meaning from them as 
they view and listen to stories and respond with relevant gestures and actions (5.2.2).

As well as promoting language, this group time unintentionally encouraged the children’s gross motor skills too. As each of 
the animals were introduced, we spoke about how they would move around. This is where Declan and Christian invented 
what we like to call ‘The Great Animal Movement’.
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Now ‘The Great Animal Movement’ involved Declan and Christian seeing each of the animals on the pages, listening to the 
conversations about how they move (fly, swim, swing) and acting out their movements all by themselves. It only took a 
few wild movements by them before we had a herd of animals flapping their wings like a toucan, swinging in the trees like 
orangutans, snapping their jaws (arms and hands) like crocodiles, slithering like a snake, prowling like a tiger, walking like 
an armadillo and climbing a tree like a chameleon. These different types of movements allowed all the children to combine 
gross and fine motor movements and balance to achieve increasingly complex patterns of activity, such as creative 
movement (3.2.4). Once the story ended and our friends taking part in the great animal movement were exhausted, Declan 
asked, ever so politely, “read again?”.

Incorporating Creative Arts
The children’s interest has been moving towards an animal 
focus and to support this fascination, we thought it would 
be great to incorporate a creative arts experience. Today’s 
experience was using a craft medium called Scratch Board 
in the snake shape template. This particular product allows 
the children to scratch directly onto the surface and their 
drawings will appear multicolour! This is the first time 
the children have been introduced to this type of craft. 
As they watched one another we could see their interest 
grow and the anticipation for their own turn increase. 
This anticipation shows us how much the children really 
enjoy taking part in the creative arts experiences offered 
to them, allowing them to demonstrate their curious and 
enthusiastic natures (4.1.2). As each of the children tried 
their hand at this art experience, some of them struggled 
to manipulate the very thin wooden stick, but with some 
practise and teacher guidance they quickly picked up this 
new skill.

This allowed them to exhibit their increasing ability to 
persist even when they find a task difficult (4.1.8), while 
also communicating their need for some assistance either 
verbally or non-verbally (1.1.4, 5.1.1).

As the children became more confident in manipulating 
the thin wooden stick around the scratch board (3.2.7), we 
could see the types of marks they were making and how 
they changed. A lot of them started with short lines, which 
then changed to more purposeful, longer lines grouped 

together and shapes and even circular motions. It was so amazing to see the transformation of how the marks they were 
creating adapted as they continued to participate in this is creative arts experience. Allowing the children to demonstrate 
their increasing ability to express their ideas and make meaning by using the creative arts such as drawing (5.3.3).
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Throughout this experience we encouraged the children to share what they knew about snakes and we got some great 
responses (5.1.1, 5.1.3)! 

Jovana: “snake, sssssss” 
Christian: “snake goes on his belly” 
Scarlet: “snake snake sssss” 
James: snake belly snake belly, tongue sssss”.

Once the children had finished their scratch board snakes, we asked them if we could hang their creations up. Many of the 
children were excited to help roll out the ribbon, as we used that to hang them from the vines on the ceiling.

Conclusion and discussion
Throughout the times of the fires and the children’s learning about regeneration they were actively involved in all of 
the activities, planting seeds, creating tree installations, planting ‘rainforests’ and constructing rainforest installations 
throughout the Centre. By recording these activities as participating educators and as researchers we have documented 
a child-led process of learning and recovery from trauma and the ways that the children themselves can assist in the 
regeneration of the planet through their own activities, and thus develop planetary literacies. The production of this report 
was assisted by this documentation but particularly by the visual presentation of the children’s creations and creative 
activities. Our report aims to ‘presence’ the research data generated in this project, starting with what we have seen, heard, 
felt, and/or recorded. The research data is our starting point, and from here we develop our thinking, our understanding, 
our analysis, our perception, grappling with the experience presented by the data, both our experience and that of others. 

Our report attempts to capture and convey the mix of meanings and the conglomeration of perspectives of those 
who took part in the research. In one sense, the act of writing, brings the material to life in a newly experienced, albeit 
interpreted, way. Whilst knowing the ‘true meaning’ of a phenomenon or artefact (e.g. a child’s painting) may be limited, 
the act of describing or transcribing it into words provides meaning through communication, encapsulated in words 
and images. The written word tries to communicate meaning; it tries to do justice to all ‘voices’ involved and ‘simulate’ 
the experience of those involved directly and indirectly. We acknowledge and grapple with the diversity of perception, 
perspective and personal experience and embrace the depth and complexities of communicating the nuances, the feelings, 
and the intangible of emergent experience.  
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